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ABSTRACT 

This studly deals with the identification of 
situational components and supervisory practices that lead to the 
development or reinforcement of a strong, positive self-concept on 
the part of the student teacher Included is a brief literature 
review of research studies concerned with identifying various 
situational components involved in student teaching. The main portion 
of the report deals with a recent study at the University of Iowa, 
which concludes that in general there is no change in teachers' 
self-concept during the course of the student teaching experience. 
Three factors, however, were identified as being associated with an 
increase in self-concept: (a) socioeconomic status of the student 
teacher's classroom (heterogeneous classes produced great increases 
in student teacher self-concept, lower socioeconomic status some 
increase, and higher status a decrease) ; (b) college supervisor's 
teaching experience (student teachers who had supervisors with 5 or 6 
years experience showed the greatest increase in self-concept) ; and 
(c) supervisory practice of college supervisors {student teachers 
whose supervisors always scheduled their observations well in advance 
showed a marked increase in self-concept) . (JA) 
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"Developing Good Teachers by Strengthening Student Teachers' Self-Concepts" 

Good teachers have a positive self-concept. They are good teachers 
and they knov/ they are good teachers ♦ This statement is axi-jiDatic and, 
v:hile difficult to prove, would appear to be one vith which few educators 
would argue. At least several factors are involved in the development of 
•good teachers and the building of a positive self-concept, Ono of these 
obviously is innate talent, a factor v/ith v;hich teacher edvjcc/cors CG,n do very 
little. Another factor, hovrever, relates to the education and training of 
the teacher, a factor with which teacher educators are j.ntir.ately and 
extensively involved. In particular the student teaching experience is 
universally held to be the single iriost ir:portsnt factor in the developmc^nt 
of a beginning teacher, 

Vi'hat is there in the student tefr.ching experience that builds, 
strengthens, or reinforces the self-concept of thcr student teacher? Vrnat 
are the situational corr.ponents in the student teaching experar;nce itself 
whn cli lead to the dovelopLnsnt of good teachers? 

The situational components involved in student teachinj^ are 
basically of tv;o types. First are the huiran relationships components - the 
relationship t.etv;een the college cuporviror o.nd the student toucher and the 
relationship between the cooperating teacher and the student teacher. The 
second type involves enviromaental factors, such &s the si^.o of the class, 
the socio-economic status of the students v/orked v;ith, the or^^i-nizational 
pattern in the building, and the general cljr.ate of the building in which 
student teaching takes place. 
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Related Research 

Much has been written and many research studies have been conducted 
regarding the various situational components involved in student teaching. 
In particular, attention has dwelt on the components of the supervisory 
behavior of the college supervisor and the cooperating teacher. 

The college cupervisor has been charged with too infrequent contacts''' 
and inadequate supervisory performance of student teachers. ' In situations 
where irore intensive college supervisory activities v/ere initiated, results 
v/ere more favorable, A study of student teachers^ perceptions of effective 

5 

supervision revealed the effective collor;^? supervisor to be one v/ho can 
cdopt different behaviors ot different times during the student teaching ^ 
experience. 

6,7,8 

Research findings indicate that the effective ccope>rating 
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teacher, in the viev/ of student teachers, exhibits these behaviors: holds 

regular conferences, displays a positive attitude toward the student teaching 

experience, shows overall helpfulness, and exerts positive influence on the 

student teachers' attitudes. 

A recent study exploring tho relationship between student teachers' 

expressed aatisfpction with their experiences and their assessed performances 

yielded the following recommendations about student teaching; * 

• . • diagnostic procedures are necessary to gssgss 
both the readiness of the student teacher and the appro- 
priateness of the 'match' with the master teachers; 
college supervision needs to be a good deal r.ore contin- 
uous and less desultory in order to assess the nature 
of the ongoing experience and make the appropriate 
adjustments; and the length of the internship should be 
flexible so that students may remain apprentices until 
they are seen as ready for their first independent class- 
rcom assigriinent ,9 

Tho literature of student teaching is replete with rcconiinendations 
and observ£tions similar to those expressed in tho preceding paragraphs and 
based on the studies herein cited and others si:nilar in nature. In an era 
of change in student teaching programs, teacher educators v;culd be well advised 
to look. to tb.e growing body of research evidence now available in designing 
new progrzr:is or revising existing practices. 
Student Te Gc hln.?; p nd £olf -Co ne opt 

A recent study at The University of lov.'a"^^ examined the effect of a 



Phyll?s P. Shapiro and Bernard J. Shapiro, "Self and Other Directed 
Evaluation of Classroom Internships,*' Super vis o r s Q ua r t er 1 y , VI (Spring, 

1971), 

"^^Dip-nne R. Burjy, Study of the Effect of Selected Situational 

Ccr>i)cnr:nt r on ih.^i .7^1 f-Concopt or' M.udcTiV Tcr^chorr;," Unpublirhcd Coctor.'il 

Dimcrtr.tion , Vne Un V'/en: ity of lowr-: , ] • 



ERLC 



^ A ^ 



number of situational components affecting the self-concept of 155 student 
teachers involved in a wide variety of student teaching onvironrufints in the 
public schools of Eastern lovm. Several interesting conclusions v/ore reached 
about the relationship betv/eon the student teaching experience and the colf- 
concepts of student teachers. 

The firr.t conclusion was that in general there is no change in student 
teachers' self^-conc opt during the course of the student tef.ching experience. 
V/hilc this may be stated generally, it v/as not true in all cases among the 
student teachers studied. The principle of individual difforencea applies 
here as in all phases of education. 

It appears froni the study that if there vsre a general tr.ond it would 
be in the direction of a decrease in the student teachers* self -concept. 

Three factors or situational components were hov/ever identified as 
bein^i; associated with an increase in self-concept. The first of t^hese v/as 
the socio-economic status of the class with whom the student teacher worlced. 
Student teachers who worked with very heterogenocus classes in terms of 
soc io*-econo:r.ic status experienced the £;rcatest increase in r^elf-concept , 
Tnor,r3 who worked with classes xnainly of lower socio-econor.ic status shov;od 
so22e increase in self-concept, v/hile those who worked with classes primarily 
of higher socio-econoniic status experienced a decrease in self-concept. 
Thin finding would seem to indicate that the upper or upper-iniddl e class 
suburban school is not the ideal location for student teach in to toke place. 

The raoBSi scores reported on the follov/ing Table and on Tttbles 2 and 5 
indicate positive and ncgntive chanties in self-concept scoro5i of student 
teachers at the conclusion of the student teaching experience as related 
to specific r3 •VU'*:tion.':l ccj::pononts , 
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Table i 

Rostilta of Analysis by Soclo-Economic 
Status of the Class 



Source 


. ANOVA Suimnary Table 
df SS 


P 


Groups 


2 


87.1+675 


5.62* 


Within 


130 


1010. 89 31; 




Total 


132 


1098.3609 




Group Means 

Group 


and Standard Deviations 
N Mean 


SD 



Many low socio- 5^ O.I82 2.398 

economic with aome 
medium and high 

Very heterogeneous ^2 0,288 2.^75 
mixture 

Many high socio- 26 -.1»808 3.669 
economic with some 
medium and low 

* P < .05 



The second factor identified with a .student teacher^s incroasc in 
self-concept v/ss the number of yearc of teaching experience of the college 
supervisor. Those student teachers under the guidance of supervisors v/ho 
had six or sfiore yenrs of classroom teaching experience showed the greatest 
increase in self-concept, (See Table 2) Here clearly the implication is 
that experience counts in the selection of college supervisors' of student 
tecchini?-, the inci'e c:: .eri enc e the bettor. 
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teacher, in the viev/ of student teachers, exhibits these behaviors: holds 

regular conferences j displays a positive attitude tov/ard the student teaching 

experience, shov;s overall helpfulness, and exerts positive influence on the 

student teachers' attitudes. 

A recent study exploring the relationship betvfeen student teachers' 

expressed satisfrction v;ith their experiences and their assessed perfonnances 

yielded the follcv/in^ recouUiicndationG about student teaching: 

. . . diagnostic procedures are necessary to ejr-sess 
both the readiness of the student teacher and the appro*- 
prioteness of the ^Eiatch' with the master teachers; 
collo£;e supervision needs to be a good deal n-.ore contin- 
uous and less desultory in order to assess the nature 
of the ongoing e:<pe;ricnce and make the appropriate 
adjustments; and the length of the internship should be 
flexible so that students iv.cy remain apprentices until 
they are seen as ready for their first independent cl ass- 
room assignnient 

The literature of student teaching is replete vn.th rccomendations 
and observations similar to those expressed in the preceding paragraphs and 
based on the studies herein cited 2nd others siinilar in nriture. In an era 
of change in student teaching progrnrris , teacher educators v;culd bo v/ell advised 
to look. to the growing body of research evidence now avrilf?.ble in designing 
new programs or revising existing practices. 
Student Tcc^chln/ pnd Sel f-Conc ept 

A recent study at The University of lov;a^^ examined the effect of a 



Phyllis P. Shapiro and Bernard J. Shapiro, "Self and Other Directed 
E\'aluation of Classrooir. Intern^^hips Super viso rs Q unrtorly 5 VI (Spring, 
1971), 

'''^ianno R. Burty, Study of the Effect of Selected Situational 
Ccxr.r'Qnnrii.r. or: ihn ] ^'-0<'>nc'--pt or' Murj^nt Tcrcherr;," Unputlifhod Doctoral 
Dirserl^tion, 'iho IJni;er::ity of Town, s91^» 
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Table 5 

Results of Analysis by Whether the Observations by 
the Supervisor Were Scheduled or Unscheduled 
with the Student Teacher 



AN OVA Summary Table 
Source df SS P 

Groups 2 60.511+6 3.79* 

Within 130 1037.81+63 

Total 132 1098.3609 

Group Means and Standard Deviations 
Group N Mean SD 

2.U62 
2.583 
3.22U 

* P < .05 



Scheduled l^O O.7OO 

Unscheduled \^6 -0.978 

Some scheduled and I4.7 -O.IO6 
some unscheduled 



A large number of other situational componcntn and supervisory 
practices of both the cooperatins teacher and the college supervisor v;ero 
anolvi-cd in thin study. None 53oemed to affect the Belf-concepts of the studont 
teachers in nny ir-crked deprc-e. Included v;ore the orgcnj r:at ionul pattern, 
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the size of the class, the size of the building, the number of other student 
teachers in the building, and the general climate of the" bull ding. 

The supervisory practices of the college supervisor that had no 
influence on the student teachers' self-concept include such factors as the 
niu::bcr of observations inade^ the duration of the observations, the frequency 
end type of conferences held, and the tirne and days (of the v/eek) that obser- 
vations v/ere ir.adc. 

The role of the cooperating teacher, while it is obviously a very 
iraportant con-.poncnt in the total student teaching experience, also proved to 
have little or no influence on the self-concept of the student teacher. 
Aniong the factors v/hieh v/ere exploited relating to the cooperating teacher and 
v/hich resulted in no differences in the student teachers' self-concopt were 
the presence or absence of the cooperating teacher v/hile the student teacher 
v/as teachiri^i-, the frequency and type of conferences held v/ith the coopercting 
teacher, the age of the cooperatinF: teacher, and the number of yecrs of 
teach intr experience of the coo])erating teacher • 
Suuunarv e r.d: I i c s t i o n j 

To suiranarize briefly, this study v/as concerned inoinly v/ith identifying 
situational components and supervisory practices v;hich lead to the developniont 
or reinforcertient of a strong, positive self-concept on the part of the student 
teacher. Of the numerous behaviors and components snaly/ed , only three 
factors were found to be statistically significant. The first of these wos 
doing the student teaching in a classroom where the students* socio-economic 
status v/as a very heterogeneous mixture or in a classroom whore the students 
cone prirrorily from the lov/er ^ccio-econcinic clnssos.. Vne second fr\ctcr v/ct: 
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performing the student teaching under the direct-ion of a college supervisor 
v/ho had six or more years of classrcora teaching experience. The third ond find 
factor associated v/ith an increase in student teechers' self-concept was the 
scheduling oi' the college supervisor's observations. Student teo.chors v/ho 
always knew when tlie college supervisor would be coming to observe showed an 
incroD se in :'iclf-concept , 

Ihe in:plicti'cionG which can be drav/n from this v/ould seem to be these. 
Directors of .^-tudent teaching progrniris would be v/ell advised to avoid placing 
student teachers in schools or in clar^srooms where '^-he student population is 
drawn primal ily fron the upper-niidcilc or upper claGS'^5-;. The best type of 
environment for the student teaching oxperiencc tnkes place with a class of 
students representing a wide range of socio-economic classes. 

Another iir.pl icat ion is that directors of student teaching prograJiis 
should seek as college supervisors toKichors who have had cix or nore yojs.rs 
- of successful teaching experience. 

Finally, the college supervisor should schcdul e all observations ' 
with the student teacher so the student teacher knows well in advance when 
the supervisor v;ill bo in the classroom to observe. 
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